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ing ye(lrs of expericil le a .. a CO\-ana(t". This ali a lysis was not signifiGIIl( . F 
(7,86) = 1.9j' > .05. 

DISCUSSION 

III this study of prauiun pril11cuy �~ �c �h �o�o �l� teachers in �- �n �· �i�n �i�d �~ �l�d� and 
l()iJago, we eXCImil lL' d deIlH):5''''phic cllaraCleristics, qualifi cati ons, and 
sL'lf-elli cacy. The �n �:�~ �l�I�l �b� Oil demographic characteri sti cs parallel and vali­
date the results reported on tcachers attending training cull ege in the 
1900s. T il e gell der �r�e�p�r�e �~ �e�l�l�t �a �t�i�O�i�l� of tllese teachers was almost identical 
to reports by Ceorge et .11. (200 I ). alld the mean age of the teachers who 
had not )'et entered �t�c �a�c �h �e �r �~ �'� coll ege fell ncar the upper end of the range 
identifi ed by George et al. As most uf these teachers are graduates of the 
fir st fi vc )'e.lrs of secondary schoulin g, whi( h is typicall y (ompleted in the 
teenage years, the Ill eall age of 27 reported by teachers who had not yet 
attended teachers' coll egc provides some support for George et al.'s (on­
lcntion that tcaclH..: rs entering training coll ege are getting older. T his 
findin g is also supported by thi s sample's average amount of teaching 
experiencc being closer to fi ve years, than the three to four )'cars repon ed 
by George cl <I I. 

T here arc two dernographic trends in the data worth noting. The fir st 
of these is Lin; gender n;presentation of the teaching cohon across grade 
Ie\'els. The population orTrinidad and Tobago and the population of stu­
dents ,mending schools arc uoth approximately even by gender. None­
thc...:less. ill the fir st fiv e grades of primary school, less than 25% of the 
tea( ilin g force is male. The under-representation of males in the early 
elementary grades is not limi ted to li ·iniclad and Tobago (Allan , 1997; 
Kin g, 1998; Nelson & Sheppard, 1992). as teaching in the earl y grades is 
(oll sidcrcd a felllinin e activity in Illany countries (All an, 1993, 1994; Car­
rington, 2002). Kin g (1998) argued thal teaching in the primal)' grades is 
perceived liS caring. which is (onsiclercd a female activity. �M �o �r �e�o�v�e �l �~� 

n . .:search suggests tli at males who work il1 earl y childhood educati on arc 
pen:eived as less masculine and possibly de"iant (Kin g, 1994), and are 
more closely scrutini zed (Sargent. 2002). III a Cari bbean context where 
gender roles arc more ri gid (Parry. 1996: Richardson, 1988) these con­
cerns may be heightened. 

Nonetheless, to the extelll that male role models arc important at all 
levels of schoolin g, conccrted efTorts Ill U'il be made to recruit and assign 
Inale teachers to the earl y primary school �~�I�(�t�d�e�s� . . A.dditionally, although 
m;ll c and female teachers do n Ol d if fer in a cor ,·ears of experience, the 
number of male principals is almost equal 10 female principals in the sys­
tem with a fc lllale· rnale ratio of 1.1· 1 �,�G�r�o �~�e� & QU<l mina-Aiyejina, 
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2002), as opposed to the ,-3 rat io of female to male teachers. At best, 
these fi gures in dicate a substa ntia l under-represe ntation of females in 
administrative positions and. at worS1, gender bias in pro lllOlio n to 

ad ministra tive posit ions ill a society where male privilege is '\mrccog­
ni zed and uncontested" (;.Joguera & Worrell , 1998, p. 30). 

T he second area indi ca tin g a dra matic trend is the ethnic n :prcsenta­
lion in regio nal teachin g assignmcllls. It is impon ant to notc while this 
imba lance does ind icate clear segregatio n, it does not re fl ect biased 
assignments. as the ass ignments rcfleCl the natural geograp hic distribu ­
tion of the ethnic groups in the popu lat ion . T his patte rn is also rel ated to 

the presence of special types o f public schools-that is, assisted schools 
often run by religious orders-which make up 7 1 % of the public primary 
schools (l nd 6 1 % of all primary schools. The segregation in schools is a lso 
counteracted by the size of the country, and studen ts wi ll be exposed to 
other ethnic groups via the nationa l media and interact regularly d uring 
visits (Q the urban cente rs. 

\-Vith regard (Q qua lificatio ns, the data in the CUITelll study indica te a 
13% increase in the number of teachers who have comple ted teachers' 
college from the mid-1990s, but l'e1atively sllla ll numbers with any othe r 
credentials. The increase in tra ined teachers ll ppears to be a step in the 
right direction. For exa mple, Pierre and Worrell (2003) found that trained 
teachers in Trinidad and Tobago had higher self-efficacy th lll1 teachers 
who had not auended tra ining college. and noted that the data suggested 
that training should be required for (I II teachers. However, these autho rs 
also ind icated that their data were confounded by the level where the 
teachers taught (primary versus secondary school), and they did not con­
trol for years of experience as was done in this study. 

T he da ta in this study do nm support increasi ng the number o f teach­
ers who arc tra ined , at least not using the current tra ini ng. Rathe l~ this 
study's results indicate tha t a ll teachers bel ieve that the)' are doing a good 
job, and the ir sense o f self-efficacy is highest in the areas in which those 
receivin g tra ining believe they were least wel l served in the ir teacher 
trai ning institutio ns (e.g., disci p li nc , instruction). T he ana lyses ind icate 
that years of ex perience were more important in pred icting teacl le rs' self­
effi cacy than participatio n in a teacher-t raining program. However, thi s 
study focused o n teachers' sel f-reported self-efficat.~· and teachers' actual 
performance in the classroom was not c\'aluated. 

Given the belief that the initia l teacher training pro\' ided at the teach­
ers colleges is not useful and there is 11 0 increased re muneration for add i­
tional credentials such as a Certificate of Education o r a uni versity degree, 
it is not surp rising that teachers (Ire not seekin these add itiona l creden­
tia ls in substant ial numbers, a lthough this pallenl rna\' change if pro mo-
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lion to ad ministrari\'e po IliOlb becomes contingent on hav ing onc of 
these add it iolla l (<.'niIlGuioll.!) (james. 2004) . 

T he Illore i lllpOn llfl( concern here celltcrs on the issue o f teache r crc­
dcnt ia ling 111O\"<: gl'llcralh and rcaching as <l profession . Tri nidad and 
T<)bago is a nation \,' j[h subst,<l nr ia l econom ic rcsoun:cs a nd a stro ng ecoll ­
omy. Pan of its S ll (CC~S in <Htrani ng fore ig n inves tme n t has been a wel l­
ed ucated workforce (Dookeran. 1998). Howeve r, its curren t model o f 
rccrll itlll Cnl an d tra ining fo r primary schoo l teac he rs communicates that 
formal teacher train in g is 110[ only not 11 cccssa I) '. but a lso is not lIsefu l 
even whe n provided. Moreover, the poor pass rate o f students in the corc 
subject a reas (eli Crope llo , 200:3 ) will lIot be rect ified if e ffeClive teache r 
tra ini ng is no t put into p lace. T he co mbination of pass ra tes in the 60% 
range in the two core subjects a nd the p rimary school teache r t ra ining 
Illode l suggests e ith er d l(lt the poli cy makers do not va lue education, 
which is not in keep in g with th e public rhetoric, o r like the teache rs them­
se lves, they do not recogni ze that e ffective teacher tra inin g ca n make a 
ti itTere nce in student lea rnin g outco mes (Tennessee Vct lue-Added Assess­
ment SYSle m, 1997). 

III II worl d tha t is becoming more d epe nde nt o n technolo!,ry and sci­
ence, two a reC:ls in which the primary schoolteaching recruits a re least well 
prepa red (George & QU<l llIin a-Ai)'eji na, 2002), e ffective teaching is cru­
cial fo r ma intainin g a well-educated workforce and econo mi c g rowth . 
Lewin et a l. (2002) obse rved th at the declin in g school-aged populat io n 
and concom itant reduced Ileed for teache rs provides a n excelle nt oppo r­
tuni ty fo r the governm e nt to collaborate with local teacher educators in 
des ignin g a new teacher trainin g model based o n the compellin g empi ri­
ca l research and po licy recolll llle nda tio ns in this a rea (e.g. , George & 
Q uami na-Aiyej in a). 

AUTHOR NOTE 

Corresponde nce concernin g this article shou ld be add ressed to Fra nk C. 
Worre ll , 45 1 I Tolman Ha ll , Berkel ey, CA 94720-1 670. Phone: (5 10) 643-
4891 ; 1~l x: (5 10) 642-3555; e-ma il : rr'lIl kc@bcrkeb·.edu 
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